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Background: With the aim of encouraging mobility between higher education institutions in 
the Western Balkan countries and those in the European Union (EU), the European 
Commission initiated a series of measures to increase the share of students primarily from the 
Western Balkans who spend at least one semester away from their home institutions, but also 
the share of young people from EU member states who come to Western Balkan (WB) 
countries. Objectives: Aim of the paper is to determine the degree of representation of 
internationalisation strategy and policy elements in the internal documents of higher 
education institutions and its direct impact on the development of mobility. 
Methods/Approach: An electronic survey has been created and sent to representatives of 9 
EU and 11 WB universities. Respondents were mainly international relations officers or 
management representatives. Mann-Whitney test was applied in order to test differences 
between EU and WB universities. Results: The conducted Mann-Whitney nonparametric tests 
show that the degree of representation of internationalisation strategy and policy elements in 
the internal documents of a higher education institution has a direct impact on the 
development of mobility. Conclusions: By 2020, the European Commission aims to have 20% 
of all students acquiring an academic degree within the European Higher Education Area 
participate in mobility. This paper sheds light on this segment and indicates possible directions 
for actions aimed at developing mobility at institutions in Western Balkan countries. 
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Debates on higher education both within countries and at the international level are part of 
numerous social and economic analyses. The internationalisation of higher education has 
become central to debates after 1990 (Teichler, 2012). Within internationalisation, student 
mobility ranks high on the list of priorities. The first programme that included financial 
incentives for academic community mobility was the Fulbright programme founded in 1948, 
after World War II, a time marked by hatred, killing and even genocide. In such 
circumstances, mobility was expected to widen educational and professional capacity, but 
also to be a counterweight to hatred and distrust – to contribute to the spread of a 
cosmopolitan attitude and strengthen mutual understanding between countries. Since the 
1970s, the European Community has been the most active European factor stimulating cross-
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educational systems in order to encourage and develop the cultural diversity of Europe. At 
the same time, student mobility can also be a means of developing or changing the culture 
and patterns of behaviour established in individual academic environments. For example, 
various programmes for encouraging mobility were developed in the hope of changing 
attitudes to facilitate growing global understanding, more positive views of partner countries, 
strengthening empathy towards other cultures. Institutionally, mobility contributes to building 
capacities by exposing the work process to persons from different environments (foreign 
students), and the inevitable feedback effect of domestic students participating in mobility in 
the work of institutions, both those they came from and those that hosted them abroad.    
     This paper aims to explore the influence of this new type of structured mobility on the 
institutions participating in a mobility programmes, not only in terms of research and teaching 
structures, but also in terms of support processes, and to provide an insight into the capacities 
of higher education systems of Western Balkan countries compared to those of EU member 
states when it comes to managing mobility as one of the strategic priorities for the creation of 
the European Higher Education Area.  
     Higher education systems differ between institutions and between countries. Due to the 
complex technology of the process of mobility and the diverse activities that make up this 
process, mobility is a fitting segment of higher education for exploring structural capacities of 
higher education institutions in Western Balkan countries and comparing them to the 
functioning of this same segment at institutions in EU member states.  
     The hypothesis of this research is that the degree of representation of internationalisation 
strategy and policy elements in the internal documents of a higher education institution has a 
direct impact on the development of mobility. Accordingly, (1) the degree of representation 
of internationalisation strategy and policy elements in the internal documents of a higher 
education institution is measured by the existence of Rules on Mobility within the institution, 
and (2) the development of mobility is measured by the proportion of visiting students and 
departing students in the total number of students expressed as percentage values. 




Defining academic mobility is a key issue for understanding what mobility entails. Defining 
and categorising this term often leaves potential members outside the group. According to 
De Wit (2012), there are four basic definitions whose categories cover the greatest number of 
students: 
1. Students who go abroad for 3-12 months as part of their home study to earn credits for 
their home degree: exchange students, international internships, (inter)national 
scholarship programme students (Fulbright, ERASMUS, etc.). This type of mobility is called 
temporary mobility, but the term credit mobility is more appropriate.  
2. Students who go abroad for an undergraduate or graduate degree, pursuing the degree 
programme completely or mostly at the foreign host institution, with private funding, with 
(inter)national scholarships, or with income from work during the period of study. These 
students are found in most of the (inter)national statistics. They are mostly referred to as 
diploma or degree mobility students.  
3. Students who follow a completely or mostly undergraduate or graduate degree 
programmes in their own country which are delivered by foreign providers, virtually or 
otherwise. These students in most cases are excluded from the statistics. 
4. Students who follow a completely or mostly undergraduate or graduate degree 
programmes on the basis of a joint or double degree between a foreign or national 
provider. They sometimes appear in the statistics under the label “temporary”, sometimes 
as “credit” and sometimes as “diploma mobility” students, and sometimes they do not 
show up in statistics at all. 
There is some difficulty in keeping records on the mobility of students, teachers and associates 
that stem, among other things, from the impossibility of recognizing the category to which a 
student belong. There is a widespread practice in Europe of reporting the results of statistical 
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on the available statistical basis undertaken in 2006 by the Academic Cooperation 
Association (ACA), the following problems were stressed (Kelo et al, 2006): 
1. International statistics have traditionally provided information about foreign students and 
study abroad; these data are weak point approximations in terms of student mobility, 
because a substantial proportion of foreign students in various European countries are not 
mobile for the purpose of study, but have already lived and been educated in the 
country of study. On the other hand, some students have lived and learned in another 
country prior to study and moved to the country of their citizenship for the purpose of 
study.  
2. Many countries include temporary mobile students – i.e. the most frequent mode of intra-
European student mobility –only partially or not at all in their student statistics. Some 
countries even count the temporarily outbound mobile student as home students during 
the study period abroad. 
3. The available international statistics do not offer any distinction between ‘degree-mobile’ 
or ‘diploma-mobile’ students, i.e. those intending to study a whole study programme 
abroad, and ‘temporary mobile’, ‘short-term’ or ‘credit-mobile’ students, i.e. those 
intending to study abroad for one semester and for a somewhat longer time-span within 
a study programme. 
4. There is no distinction made in the international statistics according to citizenship or 
mobility according to Bachelor and Master programs. 
5. There are no statistics and surveys across Europe suitable for establishing the event of 
student mobility, i.e. how many students have studied abroad during the course of study – 
either whole study programme or at least some period during the course of study.   
     By signing the Sorbonne declaration in 1998, ministers in charge of higher education in 
France, Germany, Italy and the United Kingdom declared that they would establish a 
‘harmonised’ structure of programmes and degrees. On June 1999, 29 European ministers 
signed the Bologna declaration according to which a structure of programmes and degrees 
would be established  and eventually a European Higher Education Area implemented by 
the year 2010. According to Teichler (2012) this structural reform and the accompanying 
measures are called for in the Bologna Declaration as serving the strategic objective aim of 
contributing to student mobility. Student mobility is seen as a way to overcome the relative 
isolation of national systems of higher education. Or to reduce obstacles which are created 
by mobility being affected by the characteristics of individual countries or even different 
levels of individual countries). Altogether, mobility is seen as an activity than can contribute to 
structural convergence of higher education systems in the European countries. The final 
objectives of creating a European Higher Education area would be to increase the 
attractiveness of higher education in Europe for students from other parts of the world and to 
facilitate intra-European mobility.  
     The number of activities were undertaken to support mobility, from which the introducing 
cyclical study programmes, ECTs and diploma supplement were the most influential. 
 
Historical overview of academic mobility 
Going back to history, mobility is essentially a natural process. Ever since the beginnings of 
higher education, there have been records of student and teacher mobility. The need for 
knowledge or the desire for knowledge was the impetus for students moving towards centres 
of knowledge. The dispersion of knowledge in today's terms was not possible, either for lack of 
printing technology or the impossibility of transporting written books. At that time, mobility was 
a dangerous adventure, but life itself was difficult. As the higher education system outgrew 
the elite and became accessible to a greater number of persons, mobility also acquired a 
different structure. It gradually became a formal part of the education system. Student 
academic mobility and its relation to academic performance have been researched since 
World War II with varying results (Goebel, 1978; referenced by Eddy 2011, p.1). In the late 
1980s, acting on behalf of EU member states, the European Commission launched the 
Erasmus programme that was later integrated into the Lifelong Learning programme. This 
began the standardisation and structuring of the mobility system. One of the aims of 
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     The core of the idea to establish the European Higher Education Area entailed 
harmonisation and recognition of higher education systems. According to the Leuven 
conclusions (2009), by 2020 joint degrees should become a common practice. The cultural 
development of Europe and a unique whole was accompanied by the development of 
diverse university systems and structure as a result of innovations, entrepreneurship, 
intellectual and cultural achievements. The diversity resides in the sphere of structure, 
curricula, student and teacher interests and ties to the local community, region, state or 
global environment. Today, there are hundreds of higher education institutions in many 
countries attended by millions of students, and the common knowledge about which 
universities were “the best” is no longer available, especially when students wish to pursue an 
education outside their home country. At the same time, countries that finance these 
increasingly expensive systems want to know what they are getting for their money and are 
no longer satisfied with the answer that members of the academic community know their job 
better and should simply be trusted. It is from this context that the Bologna Declaration came 
forth and along with it the idea of creating the European Higher Education Area .  
     Reasons cited in favour of strengthening mobility include innovative global research, an 
international curriculum, a strong and diverse incentive brought by international students and 
teachers (Taylor, 2011, p. 2). Mobility is the basis for strengthening so-called 
“internationalisation at home” (Beelen and Laesk, 2011, p. 2). Internationalisation at Home as 
a system of international education offers the possibility of finding a new way in which higher 
education mainstreams the international dimension in all segments of the universities, reforms 
the curriculum, mobilizes community resources, and institutionalizes international education.   
     From an institutional standpoint, mobility is an activity of higher education institutions in 
response to the forces of globalisation— economic, political, cultural and social —that push 
higher education institutions towards stronger internationalisation. The similarity or 
heterogeneity of national higher education systems plays an ambivalent role in this case. On 
the one hand, the diversity of higher education systems is pointed out as an advantage that 
will enable students to learn and develop reflexive thinking skills and better understand 
diversity. On the other hand, the Bologna Declaration calls for a structural convergence of 
higher education systems in Europe so as to, among other things, provide students with an 
opportunity to move seamlessly through similar systems (Teichler, 2009, p. 7). 
     Western Balkan countries have signed the Bologna Declaration leads to the creation of 
the European Higher Education Area. The aim is to increase mobility between institutions of EU 
member states and third countries. Globally, in 2000, 1.8 million students were studying outside 
their home countries. It is estimated that by 2025 this number will reach 7.2 million. According 
to a study by Cheong et al. (2004, p. 4), higher education institutions must monitor the 
development of the European Higher Education Area and estimate the implications and 
impact on mobility. Higher education institutions have received financial aid to implement 
mobility through programmes of support. 
 
Strategic approach to mobility 
According to several studies conducted by then OECD studies (De Wit, 1995 referenced by 
Gacel-Avila, 2009, p. 7), the implementation of internationalisation strategies largely depends 
on the establishment and consolidation of structures and functions that are both programed-
based and organisational in nature. Both structures are essential and independent of each 
other. The existence of successful programmes without organisational structures to support 
their implementation is impossible. Only the existence of both types of structures and 
functions ensures the viability of internationalisation strategies as has been shown by the 
experience of advantaged institutions in Canada, in Europe and the Asian Pacific Rim (De 
Wit, 1995 referenced by Gacel-Avila, 2009, p. 7). As far as organisational structures are 
concerned, studies conducted on the international dimension of higher education in Latin 
America (World Bank, 2005, referenced by Gacel- Avila, 2009, p.9) show, among other things, 
that suitable organisational structures are not sufficiently institutionalised. Among the university 
central service structures, international offices are the most limited in human resources, and 
most of them do not have sufficient financial resources, and most of them do not have the 
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exist, leaving the running of international activities marginal to policies and even to the 
institutional priorities. 
     According to Moe et al. (2010, p. 69), mobility has become an important segment of 
international strategies of both countries and higher education institutions. There is a lack of 
systemic information about the whole mobility picture in Western Balkan countries, especially 
about the drivers of mobility and the obstacles hindering it, the effects of mobility and about 
how higher education institutions manage the process of mobility. According to Teichler 
(2009), higher education institutions differ significantly in terms of the scope of these activities 
and systemic actions that may be characterised as coherent and targeted policies, or even 
strategies.  
     The mobility of students, as an individual phenomenon, has been only partially 
conceptualized. According to Findlay (2002), the mobility of students is an initial step for one 
type of skilled labour migration. The mobility of students is a product of globalisation in 
general (with its increased flow of goods, capital, people and ideas), as well the globalisation 
of higher education in particular (Altbach and Teichler 2001; Kwiek 2001). This approach is 
linked to Europeanization and the role of students who speak multiple languages as agents of 
European integration— new European professionals, or as Favell calls them, “Eurostars” 
(Favell, 2004; King 2003). The third interpretation links mobility to a “mobility youth culture”. 
According to this theory, going abroad (studying, volunteering) is motivated not so much by 
traditional economic migration factors (finding a job, better wages), as by the need to 
experiment.  
Among the reasons for increased mobility are innovative global research, international 
curricula and a strong and varied encouragement from foreign students and staff (Taylor, 
2011). “Student Mobility in Western Balkan Countries” is a 2009 study, in the form of a research 
report (Bešić, 2009), with the aim of identifying the perceptions, attitudes and experiences of 
students from Albania, Bosnia and Herzegovina, Montenegro and Serbia. The study indicates 
that students from Western Balkan countries find themselves isolated in some sense. The 
students were questioned during 2008. Since then, there has been the emergence of a 
meagre number of the student population who have participated in organized and 
structured mobility via Erasmus Mundus and CEEPUS programs. In their research on the 
attitude of students at the Faculty of Economics in Split, Dragun and Relja (2006) have 
established that students have a positive attitude towards mobility, but also that they are not 
well informed about it. In 2011, a doctoral dissertation was published which dealt with the 
influence of student mobility on student achievement by surveying a group of students 
before and after mobility (Eddy, 2011).  
     Western Balkan countries have signed the Bologna Declaration, which leads to the 
creation of a European Higher Education Area. The goal is to increase mobility between 
institutions of European Union member states and institutions outside the European Union. On 
the global scale, in 2000, 1.8 million students had a study period abroad. It is estimated that 
by 2025 this number will increase to 7.2 million. According to a study by Cheong et al (2004), 
institutions of higher education have to oversee the development of the European Higher 
Education Area and to evaluate its implications and influence on mobility. A program of 




For the purposes of this research, an electronic survey has been sent to 9 EU and 11 WB 
universities. Respondents were mainly international relations officers or management 
representatives. The universities have been selected by their mutual cooperation mainly 
within the Erasmus Mundus programme. One of the aspect reviewed in this article is 
representative of internationalisation strategy and policy elements in the internal documents.  
There is exchange of students, teachers and staff between these universities. At the same 
time, the universities are members of partnerships for more than one year. The indicators 
taken into consideration were whether there exist structured documents related to strategy or 
action plans to foster mobility. Further, did the management of the institution adopted 
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achieving results, how to issue a transcript of records and learning agreement in English, how 
to register a student in mobility in the registry book etc.  
     The questionnaire was created by the Public Policy and Management Institute from 
Lithuania (PPMI) for General Directorate for Education and Culture of the European 
Commission. It contained questions on general characteristics of HEIs regarding mobility 
documents, international relations offices, the ratio between the number of persons dealing 
with mobility and total number of students participating in mobility. 
 
Results 
Table 1 shows the data on the number of students participating in mobility and the total 
number of students in the academic years: 2010//2011 and 2011//2012. The University of Lund 
had almost twice as many incoming students than outgoing students in both academic 
years.  The University of Granada had an equal number of incoming students and outgoing 
students in the 2010/2011 academic year (2900).  The University of Vilnius had almost twice as 
many outgoing students than incoming students in both academic years.  The Karl-Franz 
University in Graz had an equal number of incoming students and outgoing students in the 
2011/2012 academic year (749).  The University of Niš had an equal number of incoming 
students and outgoing students in both academic years (20).  The University of Skadar had 
fewer than five incoming and outgoing students during both academic years.  The University 
of Novi Sad had three times as many outgoing students than incoming students during 
2011/2012.  The University of Belgrade had almost three times as many incoming students 
than outgoing students in both academic years. 
 
Table 1 
Number of students participating in mobility (incoming and outgoing) and the total number 
of students in the academic years: 2010//2011 and 2011//2012 
Institution 
2010/2011 2011/2012 
Incoming Outgoing Total Incoming Outgoing Total 
EU countries 
University of Lund 1428 842 40000 1796 914 40000 
Masaryk University N/A N/A N/A 985 1188 44371 
'Ruprech-Karls' University in Heidelberg 470 650 29.000 500 750 30.000 
University of Granada  2900 2900 79000 3200 3000 80000 
University of Gent 893 736 35000 848 837 38000 
Karl-Franz University in Graz 776 1003 28591 749 749 29734 
University of Ljubljana 900 1000 53608 1100 1200 51859 
University of Maribor 345 334 18500 370 360 18000 
University of Vilnius 373 645 22000 464 690 22264 
Western Balkans 
University 'Sv. Ćirilo i Metodije', Skopje 539 140 36536 400 160 33433 
University 'Sv. Kliment Ohridski' in Bitola 1 3 12000 1 10 12000 
University of Banja Luka 8 5 17000 1 11 17000 
University of Belgrade 1701 650 80000 1750 640 80000 
University of Montenegro 65 165 21000 28 153 22000 
University of Niš 20 20 15000 20 20 15000 
University of Novi Sad 29 56 47100 51 154 47800 
Univerzitet u Sarajevu 20 51 35000 40 83 32000 
Univerzitet u Skadru 3 4 12300 3 2 13000 
University of Split 45 68 23.000 45 150 23.000 
University of Zagreb 214 365 76946 326 639 70000 
Note: N/A - data not available 
Source: Own research conducted with a sample of institutions in June 2012. 
 
Table 2 shows descriptive statistics on number of students participating in mobility and the 
total number of students in the academic years: 2010//2011 and 2011//2012. Average 
number of incoming students in EU based universities was 1010,63 in 2010/2011, and it 
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universities was 1013,75 in 2010/2011 and it also increased to 1076,44 in 2011/12. On the other 
side, Western Balkans based universities had much lower number of incoming and outgoing 
students. Average number of incoming students in Western Balkans based universities was 
240,45 in 2010/2011 and it remained almost the same in 2011/2012. Average number of 
outgoing students in Western Balkans based universities was 138,82 in 2010/2011 and it 
increased to 183,82 in 2011/2012. In the same time, total number of students is similar in EU 
and Western Balkans based universities.  
 
Table 2 
Descriptive statistics on number of students participating in mobility and the total number of 
students in the academic years: 2010//2011 and 2011//2012 
 Region  Indicators 
2010/2011 2011/2012 
Incoming Outgoing Total Incoming Outgoing Total 
EU 
Mean 1010,63 1013,75 38212,38 1112,44 1076,44 39358,67 
N 8 8 8 9 9 9 
Std. Dev. 842,357 792,396 19795,483 893,752 765,500 18587,618 
Western 
Balkans 
Mean 240,45 138,82 32808,82 242,27 183,82 31840,73 
N 11 11 11 11 11 11 
Std. Dev. 510,067 200,346 26101,077 518,704 234,303 24878,615 
Total 
Mean 564,74 507,21 35084,00 633,85 585,50 35223,80 
N 19 19 19 20 20 20 
Std. Dev. 757,038 680,773 23203,119 821,713 695,132 22044,479 
Source: Own research conducted on a sample of institutions in June 2012. 
 
Table 3 gives the data on the existence of rules on mobility in institutions from the sample 
classified by region.  There are twice as many institutions in Western Balkan countries without 
rules on mobility (6) than among the institutions from EU countries (3).  The number of 




Existence of rules on mobility in institutions from the sample by region 
Existence of rules on mobility EU Western Balkans Total 
No rules on mobility 3 6 9 
Rules on mobility exist 6 5 11 
Total 9 11 20 
Source: Own research conducted on a sample of institutions in June 2012.  
 
The Hypothesis of this research is that the degree of representation of internationalisation 
strategy and policy elements in the internal documents of a higher education institution has a 
direct impact on the development of mobility. Accordingly, (1) the degree of representation 
of internationalisation strategy and policy elements in the internal documents of a higher 
education institution is measured by the existence of Rules on Mobility within the institution, 
and (2) the development of mobility is measured by the proportion of incoming students and 
outgoing students in the total number of students expressed as percentage values.  
     In order to test this hypothesis mean values of the proportion of incoming and outgoing 
students in the total number of students expressed as percentages and in relation to the 
existence of rules on mobility within the institution (Table 4).  These values were calculated for 
the 2010/2011 and 2011/2012 academic years.  It was shown that institutions with rules on 
mobility achieve a higher percentage of incoming and outgoing students for both academic 
years.  For example, institutions with the Rules on Mobility in had on average 1.86% incoming 
students in 2011/2012, while institutions without rules on mobility had on average 0.83% 
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Table 4 
Descriptive statistics on % of incoming and outgoing students at institutions from the sample in 
relation to the existence of rules on mobility within the institution: academic years: 2010//2011 
and 2011//2012 
Existence of rules on mobility 




% Incoming % Outgoing % Incoming % Outgoing 
Rules on mobility exist in an 
institution 
Mean 1,65% 1,65% 1,86% 1,79% 
No.of institutions 10 10 11 11 
St.dev. 1,39% 1,35% 1,52% 1,16% 
Rules on mobility do not exist 
in an institution 
Mean 0,84% 0,77% 0,83% 0,89% 
No.of institutions 9 9 9 9 
St.dev. 0,98% 0,98% 0,97% 1,09% 
Total 
Mean 1,27% 1,24% 1,40% 1,39% 
No.of institutions 19 19 20 20 
St.dev. 1,25% 1,24% 1,37% 1,19% 
Source: Own research conducted on a sample of institutions in June 2012.  
 
In order to test the paper hypothesis, a Mann-Whitney non-parametric test was conducted 
(Table 5).  The test results showed there is a statistically significant difference in the following 
data: (i) percentage of incoming students in 2010/2011 with 5% probability (Mann-Whitney 
U=20,000; p-value=0,043); (ii) percentage of outgoing students in 2010/2011 with 10% 
probability (Mann-Whitney U=23,000; p-value=0,079); (iii) Percentage of incoming students in 
2011/2012 with 10% probability (Mann-Whitney U=25,000; p-value=0,067), and (iv) Percentage 




Mann-Whitney test for the difference in % of incoming and outgoing students at institutions 
from the sample in relation to the existence of rules on mobility within the institution 
Academic year Development of mobility  Mann-Whitney U P-value 
2010/2011 
% Incoming 20,000 0,043** 
% Outgoing 23,000 0,079* 
2011/2012. 
% Incoming 25,000 0,067* 
% Outgoing 21,000 0,031** 
Note: *statistically significant with 10% probability; ** statistically significant with 5% probability 
Source: Own research conducted on a sample of institutions in June 2012.  
 
Based on the conducted Mann-Whitney non-parametric tests, we can conclude that the 
hypothesis about the representation of internationalisation strategy and policy elements in 
internal documents of a higher education institution having a direct impact on the 
development of mobility has been confirmed. In other words, degree of representation of 
internationalisation strategy and policy elements in the internal documents of a higher 
education institution has a direct impact on the development of mobility. 
 
Discussion and conclusion 
Mobility is among the strategic priorities in a number of documents issued by the joint meeting 
of Bologna countries at different levels.  
     According to the last Bucharest Communiqué, adopted at the Ministerial Conference held 
in Bucharest in April 2012, “HE structures in Europe are now more compatible and 
comparable. Student today benefit from a wider variety of educational opportunities and 
are increasingly mobile. The vision of an integrated EHEA is within reach” . This is a conclusion 
of the ministerial conference, while the voice of the academic community was not present 
there. According to a study of the Bologna Process in the Tempus Partner Countries (EACEA, 
2012)reforming higher education in the Western Balkans is a long process and conditions are 
not always favourable to change due to past heritage and local political context. The 
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and are assigned to various duties in the academic and service units where they report to the 
relevant heads of these units (NiiBoeTagoe, 2012, p.40). It is questionable if there is an 
adequate response in a number of staff in most Western Balkans institutions allocated for such 
activities whose duties are at the same time unclear due to lack of strategic documents.  
Higher education institutions are undergoing a change in management culture where 
more and more management responsibilities in higher education are relegated to the full-
time administrative staff of higher education institutions. This means that traditional forms of 
administration need to be adapted and developed to approximate management in its true 
form (Pellert, 2012). According to Tempus study on HRM in Public HE in the Tempus partner 
Countries (Dubosc&Kelo, Issue 10, June 2012, p. 95), in the Western Balkans, the main issue 
reported in the national questionnaire in terms of academic staff were their lack of flexibility 
and resistance to change, unwillingness to implement changes is also one of the most 
frequently mentioned weaknesses. The questionnaire for Bosnia and Herzegovina expressed a 
concern for the lack of experienced academic staff, which would at the same time be open 
to change. In other words, young staff may be more open to change, but lack the needed 
experience. Lack of team working skills was also reported. The same study reported far too 
little attention given to the recruitment requirements, skills, motivation and training of 
administrative and technical staff (Dubosc and Kelo, 2012). According to this study, 
administrative and technical staff is considered far removed from the core operations of 
institutions while at the same time, administrative and technical staff can play an important 
role in the modernization of institutions and for well performing of all activities at a national 
and international level. Similarly, Neely argues that appropriate performance indicators 
encourage employees to act in alignment with the strategic goals (Neely, 1999, Drobne et 
al., 2012). The research can add some light to multi-faceted context of academic mobility. In 
order to contribute to the overall understanding of a variety of complex issues the wider 
research is required, among students and their perceptions, and between the academic 
community and ministerial community, as the latter are adopting and creating important 
documents imposing changes in higher educational systems.  
     Higher education institutions in Western Balkan countries have traditionally been open to 
cooperation. Academic mobility, by its nature and use of resources, is a basis for active 
participation in the European Higher Education Area, as well as for the overall strengthening 
of the international dimension of all segments of the university, the reform of study programs, 
the mobilisation of resources in the immediate and wider community and the 
institutionalization of the international aspect of local education. At the same time, there is a 
lack of systematic knowledge in a given area in the Western Balkans. Therefore further 
research should further analyse the state of play in the segment of management and 
governance within higher education in the Western Balkan, such as try to shed more light into 
lack of statistical data for academic mobility. For higher education institutions in Western 
Balkan countries, this new type of mobility—structured mobility—is an important influence on 
the academic community, not only in the sense of research and didactic structures, but also 
in the sense of developing support systems. It is necessary to increase the degree of 
representation of internationalisation strategy and policy elements in the internal documents 
of a higher education institutions to achieve a direct impact on the development of mobility. 
Applying the Bologna principles has encouraged the growth of a culture of change and has 
developed differences not only between countries, but also among higher education 
institutions within the same country. Creating the European Higher Education Area is 
becoming a real and difficult challenge. The task is in no way simple, mostly because of the 
complexity of the various national systems and their different histories. An important goal in 
creating this space is maintained and supporting the diversity of educational systems. 
The limitation of this research regarding the relatively small number of respondents and 
limited timeframe should be taken into account when using its results as the basis for future 
decisions. However, some recommendation emerged for future research of academic 
mobility in WB, such as to: (i) explore the nature of internationalisation of higher education 
institutions, (ii) explores communication channels between ministries and representatives of 
the academic community, and (iii) explore communication between representatives of the 






Business Systems Research Vol. 4 No. 1 / March 2013 
leverages for increasing mobility between EU and WB countries, which has an important role 
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